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The College of Liberal Arts and Sciences values and prioritizes equity, justice, and inclusive excellence in its teaching and learning mission. The purpose of this Syllabus Review Guide is to help educators address inequities, injustices, and exclusions of a historical and systemic basis whose legacies affect students today. Institutionalized disadvantages and barriers can be remedied only through deliberate action. This guide offers starting points for developing syllabi that optimize success for all students. Rather than serving as an exhaustive checklist, it is meant to encourage continual reflection and to spur lifelong efforts to foster equity, justice, and inclusion in the classroom, on campus, and in the community.

The materials in this guide have been adapted from and modeled after materials created by the Center for Urban Education (CUE), the , and University of Denver resources.

The Council on Access and Community Engagement recommends that CLAS educators incorporate the following six practices (identified by the Center for Urban Education) in our creation of syllabi to develop equity-minded pedagogical habits and to help all students be more successful in their learning:

· DEMYSTIFYING college policies and practices 
· WELCOMING students and creating a classroom culture in which they feel safe and their cultures respected 
· VALIDATING students’ skills
· CREATING A PARTNERSHIP in which faculty and students work together to ensure success
· REPRESENTING a range of experiences and backgrounds in assignments, readings, and other materials
· DECONSTRUCTING dominant norms and systemic inequities 

Regular review of our syllabi will result in identifying and incorporating new practices in our courses and keeping an emphasis on equity and inclusion. According to CUE, “syllabus review is an inquiry process that encourages self-reflection on the teaching beliefs, values, and approaches communicated in syllabi ... The intended ‘take-away’ of syllabus review is the importance of continuous, structured reflection using artifacts of practice.” 

Read your syllabus against the following recommended practices on the next few pages. Think how students might feel going through your syllabus on the first day of class. What perception will they have of you as an instructor and of the course? How will they feel using your syllabus throughout the semester? 

As you go through this document, identify areas of your syllabus that need attention, and begin using the six practices to make equity-minded changes. Not all the suggestions connected to the recommended practices will be relevant to all your courses, but some might be more relevant than you think.

Demystifying college policies and practices, welcoming your students, validating students’ ability to be successful, creating a partnership with your students, representing students’ experiences in a range of materials, and deconstructing dominant norms and systemic inequities through your syllabus are all practices that will help demonstrate to students that you value them and their success. These practices, detailed below, ask you to consider your syllabus from the more straightforward work of description to the harder work of analysis and criticism. This will be a process. Try working with some suggestions from each of the practices at first, incorporating more as your pedagogy becomes increasingly equity-minded. 

In this process, be careful not to tokenize students to do the work for you. While the knowledge and experience that our students bring to the classroom are assets and should be heard and valued, it is our responsibility as educators to create safe and equitable learning environments, to eliminate inequities, and to change practices for all students.

1. Does your syllabus DEMYSTIFY college, department, and course policies and practices? 
· Provide students with the information they need to successfully complete the course and navigate your department and the college. 
· Include basic information about the course (e.g., course description, learning objectives, instructor contact information and office hours, grading scheme, attendance policy, schedule). 
· Depending on your students’ lived experiences, they may not be familiar with terminology commonly used in higher education. It may benefit students to define certain terms or re-word policies (e.g., referring to office hours as student drop-in hours). Present information in such a way that a first-time college student can easily make sense of the syllabus and feel included in the learning experience. Communicate clearly, in plain language, with limited academic jargon. 
· Include resources for students with varying levels of experience with and access to educational technology (e.g., Canvas, Poll Everywhere).
· Explain how you use “Early Alert” or the equivalent to support students in your course.
· Explain what a “credit hour” means – for most classes, a credit hour is equivalent to an average of three hours of work (in class and out).
· Make explicit what skills and knowledge you will assess in the course (and how you will assess, i.e., description of assignments).
· Consider including tips for success and how these might help new students.
· Consider explaining why you assess the way you do (e.g., perhaps there is a skill that will be valuable in the workforce that will increase opportunities for students).
· Clearly state the purpose behind activities/assignments and clearly state the intent behind the format of course/activities.
· Studies of life experiences and other social contexts show that certain types of pedagogy (e.g. think-pair-share) are uncomfortable for some students and inhibitory for others. If you clearly state your intent behind activities, it can help students better understand why the format for an activity is important in successful learning of the course material.  
· Include information on how and where additional support can be obtained, from the instructor, learning/teaching assistants, and campus support centers. 
· Use inclusive language regarding accommodations for students with disabilities/medical issues, religious holidays, military service, etc.
· Include resources for student support (e.g., CARE team, Counseling Center, Office of Equity, Disability Resource Center). 
· Describe what to expect in class meetings as well as in other course-related settings, e.g., office hours or scheduled appointments.
· Highlight what students need to know to maximize their learning and success in a clear format and order. Examples include creating headers/sub-headers and/or bolding key phrases.
· While we all want jazzy and attractive (and interactive) syllabi, too much visual stimulation on a syllabus can sometimes disrupt a student’s understanding of content. 
· Multiple varied colors and images (especially if they are not formatted accessibly) make it harder for many students to read the syllabus.
· Remind students that you are there to ensure their success in the course and beyond and that teacher/student communication is important.
· Consider adding a visual summary that shows the highlights of your syllabus.

2. Does your syllabus WELCOME students and create a classroom culture in which they feel safe and their culture respected?
· Communicate care and support.
· Use language that makes students feel cared for and valued. Examples may include telling students that you look forward to learning together, that you want this course to support their learning and growth, and that their voice matters.
· Think about the ways that mandatory/zero tolerance attendance policies enforce ableism. These policies do not take into consideration the difficulties disabled and chronically ill students sometimes confront to get to and stay in class. Zero tolerance attendance policies also challenge students who are caregivers or have other family responsibilities. Flexible attendance policies show students you respect and support their varied needs.
· Convey appreciation of students’ entering skill levels.
· Communicate that you recognize that students enter the course at a variety of different skill levels.
· Convey a willingness to work with students who need extra help.
· Indicate how long it takes you to respond to email, so students don’t feel like you are ignoring them.
· Tell students that office hours are for them. Use language that demonstrates openness and encouragement to students about attending office hours to seek help/feedback, discuss next steps in their academic careers, or even to visit when they don’t have a specific question.
· Establish respect and inclusion as class norms.
· Set ground rules for respectful class discussion or a statement about creating a respectful and safe learning environment for all.
· You could note that you will create ground rules the first day in collaboration with the students. 
· Include a class nondiscrimination policy: CU Denver follows the Regents’ Laws on nondiscrimination: “The University of Colorado does not discriminate on the basis of race, color, national origin, sex, pregnancy, age, disability, creed, religion, sexual orientation, gender identity, gender expression, veteran status, marital status, political affiliation, or political philosophy in admission and access to, and treatment and employment in, its educational programs and activities.”
· Include department mission statement of commitment to equity, justice, inclusion, and student success.
· Communicate your commitment to address discriminatory comments or behaviors that arise in class or on campus.
· Take into account religious holidays when scheduling major assignments or deadlines. 
· Let students know that you are happy to honor their requests to address them by their preferred name or gender pronoun(s) that are not included on your roster. 
· Encourage students to add their preferred pronouns and names to their university profiles. 
· Encourage students to record their names (and pronouns if they desire) in the Canvas Namecoach, so you can hear their names before class.
· When you initially take attendance, rather than reading from the roster, have students introduce themselves so you can hear the pronunciation of their names and their preferred names (and pronouns if they desire). 
· Take time to learn (and use) your student names, the pronunciation of their names, and their pronouns. 
· Include your own pronouns on your syllabus and on Canvas.
· Consider adding a statement to your syllabus describing your values and philosophy. Here is a template that you can use and/or modify:
· It is my intent that students from all diverse backgrounds and perspectives be well served by this course, that students’ learning needs be addressed both in and out of class, and that the diversity that students bring to this class be viewed as a resource, strength, and benefit. It is my intent to present materials and activities that are respectful of diversity: gender, sexuality, disability, age, socioeconomic status, ethnicity, race, and culture, etc. I would like to create a learning environment for my students that supports a diversity of thoughts, perspectives, and experiences, and honors your identities (including race, gender, class, sexuality, religion, ability, etc.).
· I am always growing and learning about diverse perspectives and identities. If something was said in class (by anyone, including me) that made you feel uncomfortable, please talk to me about it. If you feel like your performance in the class is being impacted by your experiences outside of class, please talk with me. I want to be a resource for you. Please let me know ways to improve the effectiveness of the course for you personally or for other students. Your suggestions are encouraged and appreciated. Remember that you can also submit anonymous feedback (see anonymous feedback form on Canvas). 
· During times of distress, consider sending your students a Canvas announcement or supplementing your syllabus statement with additional words of support. Here is a template that you can use and/or modify:
· Federal Transition-Syllabus Statement.docx 
3. Does your syllabus VALIDATE students’ skills? 
· Communicate your belief that all students can succeed, thinking about students’ abilities with a growth mindset
· Articulate that students are capable of obtaining their educational goals.
· Note that aspects of the course can be challenging, and suggest that it is acceptable and beneficial for students to seek help, whether or not they are struggling.
· Normalize failure by highlighting that adversity/struggle is common and transient. Structure your course in ways that allow students to take risks in their learning and recover from ‘failure’ (e.g., multiple assessment types, many opportunities to earn points).
· Communicate that struggles are common, not a reflection of their self-worth. 
· Communicate that being challenged is part of the process of learning, and that despite challenges, you believe students are capable of succeeding in the course. This is a growth mindset.
· Stress the use of office hours and other ways to contact you and other sources of help, like the Writing Center, Learning Resources Center, etc. 
· Offer a variety of types of assignments and forms of assessment that give students multiple ways to demonstrate their learning and strengths.
· What resources are named as “required” on your syllabus? Are you validating students’ access by incorporating Open Educational Resources (OER) to reduce students’ financial commitments?
· Break down cost barriers to student learning by replacing expensive course material costs with OER. Use openly available OER or other no-or-low-cost resources. 
· Check if “required” materials are free or freely available at the library or if a low-cost option (less than $20/course) is available.
· Consider OER that replaces a cost-based resource. Explore the Auraria Library OER webpage to help identify OER you can incorporate in your courses instead of expensive resources. 
· Ask students to engage in the sources that contemporary scholars use and/or produce to mimic the actual work of the field in terms of problem-seeking, naming, and solving strategies. 
· Invite students to participate in the real-world problems via contemporary sources or practices within your field of study that mirror contemporary experts’ strategies and processes

4. Does your syllabus CREATE A PARTNERSHIP in which faculty and students work together to ensure success?
· Communicate a commitment to working with students for their success.
· Describe your philosophy of teaching.
· State what you expect of students as learners, and what students can expect from you as an instructor.
· Articulate a willingness to receive feedback from students about your teaching practices. 
· Be open to hearing inclusive feedback from students. Acknowledge their lived experiences and perspectives, and your commitment to learning about them and from them. 
· Articulate a willingness to use a variety of teaching approaches to foster learning.
· Communicate respect for students as learners.
· Articulate respect for students as autonomous, critical, and reflective learners. 
· State how class and course objectives will help students succeed in future academic work, advance career and life goals, and foster equity. 
· Current research on the science of learning discourages the use of “fixed learning styles” because they make assumptions that there is one way a student learns best. Rather, we acknowledge the dynamic and complex nature of learning and how processing information can occur in a variety of ways. 
· This whole section and some of the earlier questions could be included in a syllabus section “About your instructor.” The section could discuss some background about you, your approach to teaching, your beliefs about student success, how long it takes you to respond to email, etc.

5. Does your syllabus REPRESENT a range of racial, ethnic, gender, socio-economic, sexual, ability, national, and other experiences and backgrounds in assignments, readings, and other materials?
· Include readings, videos, etc. by scholars from a variety of different minoritized groups.
· Say something about the diversity of scholars you have included. 
· Be ready to discuss how your field may be influenced by privilege and the lack of minoritized scholars. 
· Communicate the value of students’ backgrounds as sources of learning and knowledge. 
· Include readings, activities, and assignments that are culturally responsive and inclusive. 
· Re-consider assignments that rely on U.S.-centric popular culture topics/terms that might be unfamiliar to International and ELL students.
· Include assignments that ask students to draw on their experiential knowledge and/or knowledge from their communities.
· Include assignments that ask students to investigate real-world problems affecting the communities from which they come. 
· Promote diverse, real-world problems and resources using Open Educational Resources and Practices that highlight timely, dynamic resources related to real-world problems, with no clearly defined scope or solution.
· Include or refer to a land acknowledgment and labor acknowledgement or an abbreviated portion.

Land acknowledgment statements can help to remind us of the history, the contributions and the sacrifices Native peoples have made. We honor and acknowledge that we are on the traditional territories and ancestral homelands of the Cheyenne, Arapaho, and Ute nations. This area, specifically the confluence of the Platte and Cherry Creek Rivers, was the epicenter for trade, information sharing, planning for the future, community, family and ally building, as well as conducting healing ceremonies for over 45 Indigenous Nations, including the Lakota, Kiowa, Comanche, Apache, Shoshone, Paiute, Zuni, Hopi, among others. We must recognize Indigenous peoples as the original stewards of this land and as these words of acknowledgment are spoken and heard, remember the ties these nations still have to their traditional homelands. Let us acknowledge the painful history of genocide and forced removal from this territory and pay our respect to the diverse Indigenous peoples still connected to this land. Let us also give thanks to all Tribal Nations and the ancestors of this place. The Auraria Campus, including CU Denver, resides on the traditional territories and ancestral homelands of the sovereign tribal nations: the Cheyenne (Tsé-tsėhéstȧhese), Arapaho (Hinóno'éí), and Ute (Nuchu and Weenuche) Nations. This area was also the site of trade, hunting, gathering, and healing for many other Tribal Nations. We recognize Tribal peoples as the original stewards of this land. As these words of acknowledgment are spoken and heard, remember the ties these nations still have to their traditional homelands. Let us acknowledge the painful history of genocide and forced removal from this territory and pay our respect to the diverse Indigenous peoples still connected to this land and how we all can go beyond this land acknowledgment. It's crucial to understand that sovereignty refers to the inherent right of Tribal Nations to self-governance and self-determination. This is a political concept. Recognizing Tribal Sovereignty means acknowledging their right to govern themselves, protect their cultures, and maintain their unique relationship with their lands.  

At CU Denver, we also remember the Hispanic community of the Auraria neighborhood, who lived here between 1955 and 1973. Their families, churches, and businesses were displaced in the name of urban renewal when the Auraria campus was built and opened in 1974.

We acknowledge that the foundations of the United States, the State of Colorado, and our most established institutions were laid on the exploitation of enslaved individuals. These individuals were uprooted from their homelands and transported to the U.S. to perform hard labor while being stripped of fundamental human rights. Furthermore, our nation has exploited the labor of immigrants, both voluntary and involuntary, by undervaluing their time, expertise, and effort, and perpetuating injustice. We express our profound gratitude to our forebears for their enduring impact on our lives today. We commit to community engagement, policy development, ongoing education, and equity in procurement as we work to rectify the historic injustices that continue to impact our society today.

6. Does your syllabus DECONSTRUCT dominant norms and systemic inequities? 
· Promote awareness and critical examination of students’ assumptions and beliefs.
· Include readings, activities, and assignments that ask students to critically examine their assumptions about different groups, and the privileges or disadvantages they accrue by virtue of their identity.
· Engage with OER materials that represent diverse racial/ethnic, gender, sexual, and other important salient identities.
· Promote awareness and critical examination of dominant norms and broader social inequities. 
· Include readings, activities, and assignments that ask students to examine the history and contemporary experiences of people and communities that face discrimination, racism, and marginalization.
· Include readings, activities, and assignments that ask students to question dominant, discriminatory norms (e.g., in education, health, law).
· Include readings, activities, and assignments that ask students to critically examine dominant norms and social inequities in your discipline.

Additional Support:
If you would like help in creating a more equity-minded syllabus, we have resources! Please feel free to contact:

· Marjorie Levine-Clark, Associate Dean for Strategic Initiatives and Community Relationships in CLAS 
· Members of the Council on Access and Community Engagement 
· For STEM disciplines: Laurel Hartley, Director of the Office of Inclusive Excellence in STEM
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